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Abstract	
	
Over	the	past	ten	years,	 Indonesia	has	become	one	of	 the	countries	 in	the	world	
with	significant	increasing	number	of	Japanese	learners.	The	recent	survey	of	Japanese	
education	overseas	conducted	by	Japan	Foundation	in	2012	pointed	out	Indonesia	as	the	
country	 with	 the	 second	 largest	 Japanese	 learners	 after	 China.	 It	 indicates	 the	
indisputable	 fact	 that	 Japanese	 has	 become	 a	 language	 of	 considerable	 significance	 in	
foreign	language	education	in	Indonesia.	Furthermore,	the	growing	bilateral	cooperation	
and	the	spread	of	Japanese	pop	cultures	also	give	a	great	influence.	Many	young	people,	
especially	in	high	schools,	are	motivated	to	study	Japanese	and	eager	to	continue	their	
study	 to	 higher	 educational	 institutions.	 In	 accordance	 with	 it,	 many	 Japanese	
departments	were	established	in	universities	across	the	country.	
This	paper	discussed	two	studies	conducted	in	an	Indonesian	university	to	explore	
affective	factors	constituted	in	the	meaning‐making	process	of	Japanese	learning	in	higher	
educational	context.	The	first	study	was	conducted	using	quantitative	method	to	examine	
foreign	 language	 anxiety	 and	 its	 relation	 to	 motivation	 and	 learners’	 perception	 of	
teachers’	behaviours	among	learners	of	 five	foreign	language	majors,	namely	Japanese,	
Korean,	 Arabic,	 French,	 and	 English.	 Results	 indicate	 Japanese	 learners	 tend	 to	 have	
higher	anxiety	associated	with	classroom	procedures.	The	second	study	was	conducted	
using	narrative	inquiry	to	investigate	the	process	of	motivational	change	among	Japanese	
learners.	 These	 studies	 proposed	 some	 key	 roles	 Japanese	 department	 as	 a	 higher	
educational	 institution	 plays	 in	 fostering	 global	 human	 resources.	 The	 implications	
provide	important	insights	into	foreign	language	education	planning	in	Indonesia.				
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1. Background	
Surveys	 on	 Japanese	 language	 education	 overseas	 conducted	 by	 The	 Japan	
Foundation	since	1974	has	always	shown	constant	increase	of	Japanese	language	learners	
in	 Indonesia.	 Particularly	 since	2000s,	 there	was	 a	 rapid	 growth	of	 Japanese	 learners,	
from	85,221	learners	in	2003	to	272,719	learners	in	2006	(Furukawa,	Kitani,	&	Nunoo,	
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2015).	Furthermore,	the	latest	survey	conducted	in	2012	even	shows	an	astounding	fact,	
that	 is	 Indonesia	has	 reached	872,411	 learners	and	by	 this,	 Indonesia	has	become	 the	
second	country	in	the	world	after	China	with	the	largest	number	of	Japanese	learners.	The	
number	 has	 increased	 21.8%	 from	 the	 data	 collected	 in	 2009	 survey.	 It	 indicates	 the	
growing	needs	of	Indonesian	people	to	learn	Japanese	language	and	in	order	to	meet	the	
demand,	 many	 Japanese	 language	 institutions	 in	 second	 and	 higher	 educational	 level	
were	established,	increased	18%	in	three	years	since	2009	(The	Japan	Foundation	survey,	
2013).	 During	 the	 period	 of	 1995‐2005,	 based	 on	 the	 long‐term	 higher	 education	
development	 plan	 of	 the	 Indonesian	 government,	 many	 undergraduate	 and	 graduate	
program	 of	 Japanese	 language	 were	 established	 in	 universities	 across	 the	 country	
(Furukawa,	Kitani,	&	Nunoo,	2015).	The	growing	bilateral	cooperation	and	the	expansion	
of	 Japanese	 industries	 into	 Indonesian	market	 are	 among	 factors	 that	 play	 significant	
roles	 in	 the	 rapid	 growth	 of	 Japanese	 language	 learners	 and	 institutions	 in	 Indonesia.	
After	the	ratification	of	Indonesia‐Japan	economic	partnership	agreement	(EPA)	in	2008,	
the	flow	of	investment,	goods,	and	people	between	the	two	countries	was	enhanced	even	
more.	According	to	the	survey	conducted	by	Teikoku	Data	Bank	(TDB)	in	2014,	there	were	
1,763	 Japanese	 companies	established	 in	 Indonesia,	 increased	39.3%	compared	 to	 the	
data	in	2012	survey.	
	
However,	The	Japan	Foundation	surveys	also	demonstrated	the	increasing	number	
of	unenthusiastic	Japanese	learners	who	show	little	or	no	interest	in	learning	Japanese.	
According	 to	 the	 survey,	 especially	 in	 the	 Southeast	 Asian	 countries,	 the	 problem	 of	
insufficient	 interest	 has	 provoked	 significant	 responses.	 Similarly,	 among	 problems	
Japanese	 language	 educational	 institutions	 in	 Indonesia	 are	 dealing	 with,	 insufficient	
interest	among	 learners	and	declining	number	of	 learners	are	constantly	 increasing	 in	
2006,	 2009,	 and	 2012	 surveys.	 As	 well	 as	 in	 general	 context,	 higher	 educational	
institutions	were	also	facing	the	similar	problems	as	shown	in	the	table	below.	
	
Table	1.	Problems	of	Japanese	language	education	in	Indonesian	higher	educational	
institutions	(from	the	Japan	Foundation	survey	of	overseas	Japanese	language	
educational	institutions)	
Problems	 2006 2009 2012
Insufficient	
interest	among	
learners	
12.2%	 27.1%	 33.1%	
Declining	number	
of	learners	
22.6% 27.8% 28.6%
	
There	are	some	particular	social	contexts	in	which	this	phenomenon	took	place.	In	
Indonesia,	we	still	 find	general	opinion	saying	 that	 foreign	 language	 learning	does	not	
have	a	 good	prospect	 in	 the	 future,	 and	 there	are	people	who	choose	 to	 study	 foreign	
language	in	university	as	the	last	option	after	failing	university	entrance	national	exam	
(hereinafter	 national	 exam).	 Majoring	 language	 studies	 in	 university	 is	 seen	 as	 less	
promising	option	in	the	future	compared	to	other	majors	such	as	medical,	engineering,	or	
economics	 studies.	 Nevertheless,	 graduating	 from	 higher	 educational	 institution	 is	
considered	 to	 be	 a	 bridge	 to	 the	 future	 employment	 and	 participation	 in	 the	 society,	
regardless	the	major.	Therefore,	when	one	could	not	enter	his/her	priority	major,	he/she	
would	choose	language	studies	major	in	order	to	be	able	to	study	in	the	university	to	get	
a	graduation	diploma.	However,	in	reality,	studying	language	is	not	an	easy	task	as	they	
have	imagined	before.	Being	a	Japanese	learner	and	then	Japanese	teacher	in	university,	
the	author	frequently	observed	cases	where	learners	were	anxious	about	their	language	
ability	and	performance	inside	language	classroom.	In	some	cases,	they	even	decided	to	
quit	in	the	middle	of	the	course.						
	
To	 get	 a	 better	 understanding	 of	 the	 apparent	 paradox	 of	 the	 circumstances	
mentioned	above,	a	comprehensive	study	of	how	affective	factors,	such	as	motivation	and	
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foreign	 language	 anxiety	 (hereinafter	 FLA),	 influence	 Japanese	 language	 learning	 in	
Indonesian	higher	educational	context	is	indispensable,	not	to	mention	study	focusing	on	
learners’	 voice	 inside	 and	beyond	 the	 classroom.	Furthermore,	 study	on	how	 learners	
made	 meaning	 of	 their	 language	 learning	 is	 of	 considerable	 significance	 in	 the	 field,	
especially	when	we	are	aiming	for	the	improvement	of	Japanese	language	education	in	
Indonesia.	 To	 pay	 more	 attention	 to	 learners’	 voice	 and	 their	 language	 learning	
experience	is	an	issue	of	great	importance.	Therefore,	two	studies	were	conducted	using	
quantitative	and	qualitative	approaches.	Each	studies	would	be	further	explained	in	the	
next	section.				
	
2.				Study	1	
	
Study	 1	 focused	 on	 the	 anxiety	 in	 learning	 a	 foreign	 language	 experienced	 by	
Indonesian	university	students.	How	FLA	has	come	into	the	spotlight	was	triggered	by	
phenomena	 observed	 by	 the	 author,	 both	 as	 learner	 and	 then	 teacher	 of	 Japanese	
language	at	an	Indonesian	university.	The	author	has	seen	many	cases	in	which	learners	
of	 Japanese	 language	experience	some	signs	of	anxiety	 inside	 the	classroom.	The	signs	
were	similar	with	those	summed	up	by	Oxford	(in	Yanling	&	Guizhen,	2006)	as	FLA	signs:		
 General	 avoidance:	 “forgetting	 the	 answer”,	 showing	 carelessness,	 cutting	 class,	
coming	 late,	 low	 level	 of	 verbal	 production,	 lack	 of	 volunteering	 in	 class,	 seeming	
inability	to	answer	even	a	simplest	question.	
 Physical	actions:	squirming,	fidgeting,	displaying	jittery	behaviours,	being	unable	to	
reproduce	 the	sounds	or	 the	 intonation	of	 the	 target	 language	even	after	 repeated	
practice.	
 Physical	symptoms:	complaining	about	headaches,	experiencing	tight	muscles. 
 Other	 signs	 of	 anxiety	 in	 which	 may	 reflect	 cultural	 differences:	 over‐studying,	
perfectionism,	social	avoidance,	conversational	withdrawal,	lack	of	eye	contact,	image	
protection	or	masking	behaviours	(exaggerated	smiling,	laughing,	nodding,	joking).			
MacIntyre	&	Gardner	(1994)	define	FLA	as	the	feeling	of	tension	and	apprehension	
specifically	associated	with	second	language	contexts,	including	speaking,	listening	and	
learning.	It	is	a	universal	phenomenon	found	not	only	in	English	language	(Sila,	2010),	but	
also	in	other	languages	as	well,	such	as	Spanish	(Noels,	2001),	French	(Rodríguez	&	Abreu,	
2003),	 and	 less	 commonly	 taught	 languages,	 such	 as	 Arabic	 (Elkhafaifi,	 2005)	 and	
Japanese	 (William	 &	 Andrade,	 2008).	 Furthermore,	 the	 unfamiliar	 writing	 and	
phonological	systems	found	in	less	commonly	taught	languages	appear	to	produce	greater	
anxiety	 in	 learning	 compared	 to	 the	 commonly	 taught	ones	 (Elkhafaifi,	 2005).	 Factors	
influence	FLA	are	both	 internal	 and	external,	 including	 learners’	motivation	 (Bandura,	
1997)	and	their	belief	in	second	language	acquisition	(Horwitz,	Horwitz,	&	Cope,	1986),	
as	well	as	those	derived	from	the	environment,	such	as	teacher’s	teaching	styles	and	the	
relationship	with	 learners	 (Noels,	 Clément,	 &	 Pelletier,	 1999).	 This	 study	 intended	 to	
examine	 how	 FLA	 relates	 to	 learners’	 motivation	 and	 their	 perception	 of	 teacher’s	
behaviors	and	to	investigate	the	interaction	between	these	variables	within	the	foreign	
language	classroom	context.			
		
2.1.	 Research	Design	
	
The	 purpose	 of	 study	 1	 was	 to	 examine	 the	 level	 of	 FLA	 among	 Indonesian	
undergraduate	learners	of	Japanese,	Korean,	Arabic,	English,	and	French.	Furthermore,	
the	study	intended	to	see	whether	it	is	related	to	learners’	motivation	and	their	perception	
of	teacher’s	behaviours	inside	the	classroom.		
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There	were	 5	 research	 questions	 (hereinafter	RQ)	 in	 this	 study.	 (RQ1)	 To	what	
extent	 FLA	manifested	 in	 learners	 of	 five	 different	 foreign	 languages?	 (RQ2)	 Is	 there	
differences	 in	FLA	level	between	alphabet	 languages	group	and	non‐alphabet	language	
group?	 (RQ3)	 Do	 learners’	 motivation	 and	 their	 perception	 of	 teacher’s	 behavior	
simultaneously	affect	their	FLA	experiences?	(R4)	Does	learners’	motivation	affect	their	
FLA?	(RQ5)	Does	learners’	perception	of	teacher’s	behavior	affect	their	FLA?	
	
There	were	3	main	instruments	used	in	this	study.	The	first	instrument	was	Foreign	
Language	 Anxiety	 Scale,	 adapted	 from	 Foreign	 Language	 Classroom	 Anxiety	 Scale	
(FLCAS)	constructed	by	Horwitz,	et.	al.	(1986).	The	scale	consists	of	34	items	with	item‐
total	correlation	coefficients	ranging	from	0.303	to	0.696,	and	alpha	reliability	coefficient	
0.933.	 The	 second	 instrument	was	 learners’	motivation	 scale,	 adapted	 from	Language	
Learning	Orientation	Scale	(LLOS)	constructed	by	Noels,	Pelletier,	Clément,	&	Vallerand	
(2003).	 The	 adaptation	 version	 consists	 of	 22	 items	 with	 item‐total	 correlation	
coefficients	ranging	from	0.301	to	0.569,	and	alpha	reliability	coefficient	0.866.	The	third	
instrument	was	 learners’	perception	of	 teacher’s	behaviors	 scale.	 It	was	adapted	 from	
instruments	used	in	two	previous	studies,	the	instrument	to	measure	the	perception	of	
teacher’s	communication	styles	(Noels,	et.	al.,	1999)	and	the	instrument	to	investigate	the	
relation	 between	 teacher’s	 behaviors	 and	 learners’	 intrinsic	 motivation	 (Pelletier	 &	
Vallerand,	 1996).	The	modified	 version	 consists	 of	 9	 items	with	 item‐total	 correlation	
coefficients	ranging	from	0.453	to	0.663,	and	alpha	reliability	coefficient	0.845.	Along	with	
these	 three	 instruments,	 the	 participants	 were	 asked	 to	 fill	 open‐ended	 additional	
questions	and	background	information	concerning	their	language	learning.	
	
Participants	were	undergraduates	of	Japanese	language	program	of	an	Indonesian	
university	who	were	in	second	year	of	their	four‐year	study	program.	There	were	a	total	
of	 182	 participants,	 consist	 of	 30	 English	 learners,	 47	 Japanese	 learners,	 32	 Arabic	
learners,	 43	 French	 learners,	 and	 30	 Korean	 learners.	 The	 questionnaires	 were	
distributed	 in	 the	end	of	each	 language	classes.	After	 the	explanation	of	 the	study	and	
informed	 consent	 form	 by	 the	 author,	 participants	 were	 asked	 to	 fill	 out	 the	
questionnaires.	
	
2.2.	 Findings	and	Discussion	
	
The	 data	 was	 analyzed	 using	 3	 methods	 of	 analysis.	 To	 answer	 RQ1,	 one‐way	
ANOVA	was	applied.	The	mean	scores	showed	that	Japanese	learners	has	the	highest	level	
of	FLA	(100.30),	followed	by	Arabic	(92.59),	French	(91.63),	Korean	(90.30),	and	English	
(83.07)	learners.	Furthermore,	significant	difference	was	apparent	between	Japanese	and	
English	 learners’	 sample	 groups	 (p=0.000,	mean	 difference=17.231)	 after	 the	 analysis	
using	post‐hoc	test.	RQ2	was	analyzed	using	independent	sample	T	test,	and	the	result	
showed	there	is	a	significance	difference	between	alphabet	language	sample	group	and	
non‐alphabet	language	sample	group,	in	which	the	latter	(mean=95.28)	has	higher	level	
of	FLA	compared	to	the	former	sample	group	(mean=88.11).			
	
To	analyze	the	relationship	between	FLA,	learners’	motivation	and	their	perception	
of	teacher’s	behaviors	in	RQ3,	RQ4	and	RQ5,	multiple	regression	analysis	with	backward	
method	was	applied.	Learners’	motivation	variable	was	removed	in	model	2.	The	result	
suggested	that	learners’	motivation	and	their	perception	of	teacher’s	behaviors	are	not	
simultaneously	affect	their	FLA	(R	square	value=0.026,	p=0.095).	While	in	model	1	where	
learners’	motivation	was	 included,	 the	 coefficient	 for	 this	 variable	 had	 p	 value=0.863,	
while	 learners’	 perception	 variable	 has	 p	 value=0.035.	 This	 indicated	 that	 the	 latter	
significantly	 affects	 FLA,	 while	 the	 former	 do	 not	 determine	 FLA.	 The	 analysis	 of	
additional	 open‐ended	 questionnaires	 also	 showed	 teacher‐related	 situations	 is	 the	
biggest	cause	of	FLA,	followed	then	by	class‐related	situations	in	all	sample	groups,	except	
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English	learners’	group.	However,	all	sample	groups	shared	similarity	of	their	perceived	
ability	in	anxious	classroom	environment.	They	perceived	their	language	ability	as	being	
in	average	or	low	level	when	they	get	anxious	while	learning	language	in	the	classroom.	
	
The	findings	of	the	study	confirm	that	Japanese	learners	have	the	highest	FLA	level,	
followed	 by	 Arabic,	 French,	 Korean,	 and	 English	 learners.	 Different	writing	 system	 of	
Japanese,	including	the	application	of	three	different	kinds	of	characters	at	the	same	time,	
and	the	gradual	increasing	of	difficulty	as	the	learners	move	to	intermediate	and	advanced	
level,	 are	 some	 factors	 contribute	 to	 it.	 There	 is	 also	 a	 difference	 in	 foreign	 language	
anxiety	 levels	 between	 alphabet	 (English	 and	 French)	 and	 non‐alphabet	 (Japanese,	
Korean,	and	Arabic)	languages	group,	in	which	the	non‐alphabet	one	has	a	greater	anxiety	
level.	Besides	the	different	writing	system	factor,	the	fact	that	English	is	the	most	common	
foreign	language	learned	in	Indonesia,	in	which	many	English	learners	are	also	engaging	
in	 informal	English	 language	 institutes,	might	be	one	of	the	 factors	that	makes	English	
learners	less	anxious	compared	to	other	foreign	language	learners.	
	
Learners’	 motivation	 and	 their	 perception	 toward	 teachers’	 behaviours	 do	 not	
simultaneously	affect	FLA	of	Indonesian	undergraduate	students.	As	a	matter	of	fact,	 it	
shows	 only	 a	 very	 small	 contribution	 to	 FLA.	 Furthermore,	 learners’	 motivation	 in	
language	learning	is	not	a	predictor	FLA	of	Indonesian	undergraduate	students.	One	of	
the	explanations	for	it	is	that	the	external	factors,	 for	example	classroom	environment,	
give	 bigger	 influence	 than	 the	 internal	 one,	 such	 as	 motivation,	 for	 most	 Indonesian	
learners.	On	 the	other	hand,	 learners’	perception	of	 teachers’	behaviours	 is	one	of	 the	
predictor	for	FLA	of	Indonesian	undergraduate	students.	The	explanation	is	similar	with	
the	 previous	 one,	 especially	 among	 Japanese	 learners,	 in	which	 almost	 half	 the	 those	
participated	 in	 the	 study	 attribute	 teacher’s	 behaviours	 as	 the	 source	 of	 their	 anxiety	
inside	foreign	language	classroom.	The	learning	procedures	and	environment	inside	the	
classroom	also	contributes	to	the	occurrence	of	learners’	FLA.	
	
2.3.	 Conclusion	
	
This	study	proposed	some	recommendations	 for	 further	research	of	FLA	and	for	
foreign	language	teaching	practitioners.	Teachers,	especially	in	Japanese	classroom,	need	
to	assess	their	approach	in	error	correction	as	well	as	their	behaviours	toward	learners.	
This	study	also	found	that	teacher’s	behaviours,	such	as	discouraged	comments	and	harsh	
manner	 in	correcting	 learners’	 language	errors,	over‐dominating	 inside	 the	classroom,	
and	 inflexible	 teaching	 method	 that	 make	 it	 hard	 to	 understand	 the	 materials,	 were	
related	to	a	higher	level	of	FLA.	Young	(1991)	suggested	that	teachers	need	to	be	more	
friendly,	relaxed	and	patient,	made	learners	 feel	more	comfortable,	encourage	them	to	
speak	out,	and	emphasize	that	mistakes	are	part	of	language	learning	process.	Teachers	
can	do	more	pair	work	or	small	group	work	and	language	games	to	reduce	FLA.	Working	
in	pairs	or	small	group	provides	a	lot	of	opportunity	for	learners	to	practice	their	foreign	
language,	to	help	each	other,	and	to	gradually	build	their	self‐confidence	in	speaking	in	
front	of	others.	
	
Study	1	was	conducted	using	quantitative	approach	and	were	able	to	determine	the	
tendencies	 of	 foreign	 language	 learners	 inside	 foreign	 language	 classroom.	 However,	
much	 less	 is	 known	 about	 the	 changing	 process	 of	 learners	 during	 their	 study	 in	 the	
university	and	how	it	relates	to	social	and	cultural	contexts	beyond	the	foreign	language	
classroom,	especially	Indonesian	Japanese	learners	who	have	shown	higher	level	of	FLA	
compared	to	other	foreign	language	learners.	For	that	reason,	study	2	were	designed	to	
be	conducted	in	a	qualitative	manner,	as	further	explained	in	the	next	section.						
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3.				Study	2	
	
Study	 2	 was	 conducted	 to	 investigate	 the	 motivational	 change	 and	 the	 meaning	
making	process	of	Japanese	learning	experienced	by	Indonesian	Japanese	learners	who	
were	majoring	Japanese	language	program	at	an	Indonesian	university.	This	process	was	
analysed	based	on	Dörnyei’s	(2005,	2009)	L2	(second	language)	Motivational	Self	System.	
There	are	three	components	in	this	theoretical	framework:	(1)	Ideal	L2	Self	(the	image	of	
self	who	can	speak	L2	one	would	like	to	become),	(2)	Ought‐to	L2	Self	(the	image	of	self	
in	 which	 one	 believes	 one	 ought	 to	 become	 to	meet	 others’	 expectations	 or	 to	 avoid	
possible	 negative	 outcomes),	 and	 (3)	 L2	 learning	 experience	 (related	 to	 learning	
environment	and	experience).	This	study	aimed	to	understand	the	dynamics	process	of	
learners’	 identity	 construction	 and	 negotiation	 through	 the	 interaction	 between	 their	
ideal	and	ought‐to	selves	with	their	learning	experiences	during	their	Japanese	study	in	
university.	 Therefore,	 3	 RQs	 were	 developed	 in	 the	 study.	 (RQ1)	 How	 did	 learners’	
motivation	change?	 (RQ2)	What	 factors	did	 influence	 the	change?	 (RQ3)	How	did	 this	
change	relate	with	the	image	of	learners’	future	L2	self?	
	
In	order	to	grasp	the	sociological	aspect	of	the	motivational	change,	the	concept	of	
‘investment’	proposed	by	Norton	(1995)	was	also	taken	into	consideration.	It	argues	that	
“If	learners	 invest	 in	a	second	 language,	they	do	so	with	the	understanding	that	they	will	
acquire	a	wider	range	of	symbolic	and	material	resources,	which	will	in	turn	increase	the	
value	of	their	cultural	capital.	Learners	will	expect	or	hope	to	have	a	good	return	 in	that	
investment,	a	return	that	will	give	them	access	to	hitherto	unattainable	resources”	(Norton,	
1995:	p.17).	It	is	important	to	incorporate	Norton’s	view	of	investment	into	the	analysis	
since	 we	 are	 inclined	 to	 see	 learners	 from	 dichotomous	 point	 of	 view:	
motivated/unmotivated,	 good	 learner/bad	 learner,	 etc.	The	 framework	of	 ‘investment’	
argues	 that	 language	 learners’	 motivation,	 anxiety,	 and	 self‐confidence	 related	 to	
language	 learning	 process	 need	 to	 be	 understood	 as	 parts	 of	 learners’	 relationship	 to	
larger	social	structures	(Norton,	2013:	p.	156).	They	are	socially	constructed	in	learners’	
experiences,	connected	to	their	changing	identities	and	desire	for	the	future.	
	
3.1.	 Research	Design	
	
To	 get	 a	 better	 understanding	 of	motivational	 change	 and	 the	meaning	making	
process	in	Japanese	learning,	qualitative	method	using	narrative	inquiry	was	considered	
to	be	the	most	suitable	approach	for	data	collection.	The	participants	who	agreed	to	be	
interviewed	were	17	Japanese	learners	in	their	last	year	of	study	at	university.	In‐depth	
semi	 structure	 interviews	 followed	 by	 questionnaires	 of	 participants’	 background	
information	were	 conducted	 and	 the	 collected	 data	were	 then	 transcribed	 and	 coded. 
Based	on	initial	motives	for	learning	Japanese	in	university,	participants	were	divided	into	
2	general	groups:	those	who	decided	to	enter	Japanese	program	because	they	have	failed	
national	 exam	 and	 those	 who	 enter	 because	 of	 the	 interest	 in	 learning	 Japanese.	
Furthermore,	 there	 were	 5	 categories	 emerged	 from	 the	 data:	 (1)	 future	 self‐image	
integrated	with	Japanese,	(2)	difficulties	 in	learning	Japanese,	(3)	conflict	of	selves,	(4)	
support	of	others,	and	(5)	expanded	network.					 
	
3.2.	 Findings	and	Discussion	
	
The	result	found	that	among	17	participants,	8	of	them	chose	to	continue	their	higher	
education	in	Japanese	major	because	they	have	failed	national	exam	and	because	of	the	
scholarship	opportunity.	The	interviews	further	show	that	they	preferred	other	majors	
when	they	applied	for	national	exam.	Japanese	major	has	been	a	save	second	or	last	choice	
for	 them	 in	 order	 to	 be	 able	 to	 enter	 university.	 Moreover,	 the	 influence	 of	 family	
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members,	especially	parents,	and	close	friends	who	are	already	studying	Japanese	or	went	
to	Japan,	as	well	as	their	high	school	Japanese	teacher	is	of	considerable	significance	in	
their	 decision	 in	 choosing	 Japanese	 major.	 The	 result	 is	 similar	 with	 the	 research	
conducted	by	Kobari	(2014)	who	also	shows	significant	number	of	learners	with	similar	
motivations	 as	 mentioned	 above	 in	 choosing	 Japanese	 language	 education	 major	 in	
university.					
	
Further	analysis	of	 in‐depth	 interviews	pointed	out	5	 learners:	Sheila,	Santi,	 Isti,	
Adel,	and	Dedi	(all	pseudonyms),	who	went	through	a	notable	motivational	changes	over	
their	 three‐year	period	of	 study.	Sheila,	Santi,	 and	 Isti	are	among	 those	8	participants,	
meanwhile	Adel	and	Dedi	are	among	other	group	of	participants	whose	great	interest	in	
anime	and	manga	have	motivated	them	to	choose	Japanese	major	in	the	first	place	and	
turn	down	other	offers.	From	the	analysis	of	their	stories	as	well	as	other	participants,	5	
categories	 as	 mentioned	 earlier	 were	 emerged	 and	 become	 important	 factors	 in	 the	
dynamic	process	of	motivational	change.	The	process	itself	were	divided	into	three	stages:	
(1)	 the	 initial	 stage,	 where	 learner	 starts	 to	 learn	 Japanese	 in	 university,	 (2)	 the	
confirmation/practical	stage	or	the	anxious	stage,	where	learners	begins	to	question	the	
further	 meaning	 of	 their	 Japanese	 learning,	 and	 (3)	 the	 development	 stage	 or	 the	
withdrawal	 stage,	 where	 learner	 decides	what	 to	 do	with	 their	 further	 investment	 in	
Japanese	learning.	Furthermore,	the	changing	from	one	stage	to	another	is	caused	by	what	
the	author	called	 “turning	point”.	The	 first	 turning	point	marked	 the	changing	process	
from	the	 initial	 stage	 to	 the	confirmation/practical	 stage	or	 the	anxious	stage,	 and	 the	
second	turning	point	marked	the	changing	process	from	the	confirmation/practical	stage	
or	the	anxious	stage	to	the	development	stage	or	withdrawal	stage.		
	
In	 the	 cases	 of	 Sheila,	 Santi,	 and	 Isti,	 they	 have	 various	motivations	 when	 they	
started	to	learn	Japanese	in	university.	Sheila	without	background	of	Japanese	learning	
felt	the	urgency	to	keep	up	with	her	classmates	and	get	good	grades.	Santi	who	failed	the	
national	university	entrance	exam	is	motivated	because	of	her	interest	in	anime,	manga	
and	J‐Pop	since	her	teen	years.	Meanwhile	Isti	needed	to	maintain	her	good	grades	for	the	
sake	of	scholarship.	Japanese	was	easy	in	the	beginner	level	for	them	and	somehow	they	
still	could	manage	the	difficulties	in	learning	Japanese.	Support	from	families	and	their	
best	friends	also	motivated	them	to	keep	going.		
	
	
	
	
	
	
	
	
Figure	1.	The	process	of	motivational	change	experienced	by	Sheila,	Santi	and	Isti	
	
	
However,	 the	 transition	 from	 beginner	 to	 intermediate	 level,	 followed	 by	 the	
application	of	theoretical	 Japanese,	become	the	 first	turning	point	for	them	in	thinking	
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more	about	the	meaning	of	their	Japanese	learning.	The	ought‐to	L2	self	who	is	required	
to	have	the	necessary	Japanese	capability	to	deal	with	intermediate	level	is	in	conflict	with	
the	real	L2	self	who	 is	still	 lack	of	 Japanese	skills	and	the	 ideal	L2	self	as	a	competent	
Japanese	 learner.	Some	strategies	 learners	applied	 in	 this	stage	are	by	practicing	their	
Japanese	through	engagement	in	expanded	networks	with	communities	of	practice	and	
by	 measuring	 and	 confirming	 their	 Japanese	 proficiency	 through	 Japanese	 Language	
Proficiency	Test	(JLPT).	This	stage	is	significant	for	learners	because	it	enables	them	to	
engage	 in	 the	 meaning	 making	 process	 of	 their	 Japanese	 learning,	 to	 connect	 their	
learning	with	those	other	than	themselves,	and	to	reconstruct	their	own	identity	within	
those	new	connections.	This	also	prepares	 them	to	 the	development	stage	where	 they	
could	develop	the	more	concrete	image	of	their	future	L2	self.	As	they	prepare	for	future	
course	after	graduation,	self‐actualization	related	to	societal	contribution	with	Japanese	
as	intermediary	is	being	integrated	into	their	future	L2	self.	For	Sheila,	her	future	L2	self	
is	to	become	member	of	Japanese	translator’s	community	with	competent	Japanese	skills,	
especially	in	grammar	and	Kanji.	For	Santi,	it	is	to	be	able	to	pursue	new	field	of	study	in	
Japan	 by	 utilizing	 her	 Japanese	 skills.	While	 for	 Isti,	 her	 future	 L2	 self	 is	 to	 become	 a	
competent	Japanese	teacher	and	for	that	reason,	she	wants	to	continue	her	study	to	higher	
level	of	education,	especially	related	to	Japanese	language	education.				
	
Meanwhile	in	the	case	of	Adel	and	Dedi,	both	have	turned	down	other	opportunities	
of	learning	in	order	to	pursue	their	interest	in	anime	and	manga	by	enrolling	in	Japanese	
studies	in	university.	They	were	highly	motivated	learners	of	Japanese	in	the	initial	stage	
of	their	learning.	Up	to	this	point,	the	Japanese	learning	was	very	much	related	with	their	
own	interest.	However,	the	similar	turning	point	as	experienced	by	Sheila,	Santi	and	Isti	
also	happened	to	them.	The	shift	from	beginner	to	intermediate	level	has	triggered	them	
to	engage	in	the	meaning	making	process	of	Japanese	learning.	The	difference	is	on	their	
expanded	 networks	 of	 communities	 of	 practice	 they	 participated	 in.	 Adel	 actively	
participated	in	an	international	event	with	people	from	various	countries,	including	Japan.	
Still,	the	required	competence	in	this	community	of	practice	was	not	Japanese,	therefore	
Adel	was	encouraged	 to	 practice	other	 skills.	 The	 interaction	with	different	 fields	 and	
people	somehow	has	made	her	reflect	on	her	own	Japanese	skills	and	how	she	would	be	
able	to	actively	participate	in	the	future	society.	She	doubted	her	lack	of	Japanese	skills	
would	be	sufficient	for	her	future.	This	leads	her	to	withdrawal	stage	where	she	decided	
to	take	another	course	after	graduation.	The	similar	case	also	happened	to	Dedi	who	in	
the	end	came	to	the	conclusion	that	his	Japanese	skills	is	only	for	his	self‐interest	and	he	
needs	to	acquire	other	skills	to	be	able	to	contribute	to	the	future	society.		
		
	
	
	
	
 
 
 
 
 
 
 
Figure 2. The process of motivational change experienced by Adel and Dedi	
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3.3.	 Conclusion	
	
From	the	analysis	of	learners’	motivational	change	during	their	three‐year	of	study	
in	university,	it	is	inferred	that	learners’	investment	in	Japanese	learning	is	greatly	related	
with	learners’	identities	and	their	perception	of	Japanese	as	symbolic	capital.	The	stories	
of	 five	 learners	 described	 above	 show	 that	 becoming	 the	 member	 of	 wider	 L1	 (first	
language)	 and/or	 L2	 societies	 who	 has	 access	 to	 resources	 such	 as	 employment	 and	
professional	 status	 is	 one	 thing	 that	 make	 learners	 invest	 in	 Japanese	 learning.	 This	
investment	 is	 expected	 to	 increase	 the	 value	 of	 their	 symbolic	 capital	 and	 open	more	
access	 to	 resources	 of	 their	 desire	 and	 future	 L2	 self.	 In	 other	 words,	 it	 reflects	 the	
meaningful	 connection	 between	 learners’	 commitment	 to	 learn	 language	 and	 their	
changing	 identities	 (Norton	 &	 Toohey,	 2011).	 Furthermore,	 the	 study	 also	 found	 the	
significance	 of	 the	 meaning	 making	 process	 through	 participation	 in	 communities	 of	
practice	related	to	Japanese	language.	The	negotiation	of	meaning	involves	participation	
as	a	member	of	community	of	practice	and	reification	as	the	process	to	make	something	
more	concrete	through	practice	(Wenger,	1998).	As	learners	made	meaning	of	their	own	
learning,	 Japanese	 gradually	 becomes	 integrated	 with	 their	 self,	 a	 process	 of	 what	
Wertsch	(1998)	refers	to	as	“appropriation”.	
	
Based	 on	 the	 findings,	 this	 study	 proposed	 some	 significant	 points	 higher	
educational	 institutions	 should	 focus	on,	 in	 order	 to	 encourage	 and	 facilitate	 learners’	
development,	such	as	to	make	a	connection	between	Japanese	 learning	and	the	 future,	
and	to	realize	the	importance	of	future	imagination	for	learners	to	help	them	making	their	
investment	in	language	learning.	Other	suggestions	are	to	foster	learners’	capacity	to	have	
multiple	 future	 options	 and	 to	 be	 able	 to	 choose	 the	most	 relevant	 one,	 as	well	 as	 to	
provide	opportunity	to	get	connected	with	various	communities	of	practice.	
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